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Introduction

Yesterday we closed our morning section by announcing that the answer to the third
question raised by Aristotle at the end of Book 7 («of what particular nature the public
supervision on education ought to be») would be at issue from chapter 2 onwards. As a
matter of fact, at the beginning of that chapter, after a brief rewording of the answers
which had already been given to the first two questions (regarding the need for
legislation on education and insisting on its public character), Aristotle sets the agenda

of his next topic:

It is clear, then, that there should be legislation about education and that it should
be conducted on a public system. But consideration must be given to the question,
what constitutes education and what is the proper way to be educated (Pol. 8.2,
1337a 33 ff))".

The topic on the nature of education is openly split into two: first it is necessary to

consider what exactly should we intend for ‘education’ (tig 8" €oton 1) maudein); then the

manner to carrying it out (koi ndg ypn moudevesBor). On both questions —Aristotle

adds— there are differences of opinions.

As regards the content of paideia, people disagree about what should be taught, either
with respect to virtue or to best life: «not everyone agrees as to the things that the
young ought to learn, either with a view to virtue (mpog apetnv), or with a view to the
best life (mpog Tov Piov Tov aprstov)» (Pol. 8.2, 1337a 36 ff.). Let’s remember that, for
Aristotle, the best life is a ‘social’ life, that is, a life in which the citizen may apply his
practical wisdom, called phronésis, to the common good of the community. [On the
usage by Aristotle in these last two books of the Politics of his previously elaborated
ideas on the best life, see his remarks in Pol. 7.1, 1323a 21 ff.: «believing therefore in
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the adequacy of much of what is said even in extraneous discourses on the subject of the
best life (nepi tiig dpiotng Lwiic), let us make use of these pronouncements now»-].

As regards the manner, instead, he says that we need to discuss whether musical
education is better suited to the improvement of intelligence or to that of the character
of the soul (Pol. 7.17, 1337a 38 f.: Apog Th|v dwavoray mpénet paAlov i TPOG TO TH|G
yoyilg N00g). It is interesting here to notice that, differently from Plato, Aristotelian
education influences no longer the psyché as a whole, but just a part of it, which, though
being irrational by nature, nevertheless takes reason into account’. For Aristotle’s
definition of éthos, see the Eudemian Ethics 2.2, 1220b 5 f.: «consider, then, character
(100¢) to be a quality in accordance with governing reason belonging to the irrational
part of the soul, which is yet able to obey the reason»”.

The first question (the content of paideia) is discussed at length and answered in the
rest of this chapter and the next. An answer to the second question (as to which is the
best way through which education may be instilled) will be implicitly given too, since
the conclusion reached in chapter 3 evidently involves such an issue. But different
opinions concerning the ways in which education works depend also on what virtue we

need to achieve (since there are intellectual as well as moral virtues, as we will see):

For, to start with, all men do not honour the same virtue, so that they naturally
hold different opinions in regard to training in virtue (Pol. 8.2, 1337b 2 £.)°.

But let’s proceed in order.

The content of education in Aristotle’s ideal city

The inquiry on what should we teach pupils is more specifically addressed in the
following sentence. It is not at all clear —Aristotle says— whether the pupils should
practise pursuits that are useful for life (t& yprioya mpog tov Piov), or virtuous (T

Teivovta TpOg GpeTnV), or extraordinary (td TePITTA):
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And confusing questions arise out of the education that actually prevails, and it is
not at all clear whether the pupils should practise pursuits that are practically
useful, or morally edifying, or higher accomplishments—for all these views have
won the support of some judges (Pol. 8.2, 1337a 39 ff.)°.

This tripartition is echoed by some Aristotelian remarks, more specifically related to
music, that we may find further in the text. In chapter 5, in fact, we are told that,
according to Aristotle, the possible ends of music are the following three:

e amusement (woudid), which is «for the sake of relaxation (Gvamovoic), and

relaxation must necessarily be pleasant, for it is a way of curing the pain due to
laborious work» (Pol. 8.4, 1339b 15 ff.)’. This end is strictly connected to
manual labour, hence it is proper to the laboring class of society, the banausoi,
who provide necessaries for the citizens and, as a consequence, need to take a
rest from their work: «for a man who is at work needs rest, and rest is the object
of play, while business is accompanied by toil and exertion» (Pol. 8.3, 1337b 38
ff.)®. Thus for these people music can be considered useful for life.

e education (mawdein), because music, for Aristotle, allows the éthos to acquire the

virtue that is proper to it (i.e., the areté éthike): «and since it is the case that
music is one of the things that give pleasure, and that virtue has to do with
feeling delight and love and hatred rightly, there is obviously nothing that it is
more needful to learn (pavBdavew) and become habituated to (cuveBiCesOar) than
to judge correctly (10 kpivewv 0pO@dG) and to delight in virtuous characters and
noble actions» (Pol. 8.5, 1340a 14 ff.)’. Music, then, may contribute to make
citizens more virtuous: we will see how this second goal of music is strictly
linked with the next one.

e intellectual enjoyment (dwaywyn), which is proper of those citizens who, being

free (eleutheroi) and having the leisure (scholé) to devote themselves to cultural
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pursuits, may achieve practical virtues and, consequently, take part in political
life and serve the common interests of the community. Let’s remember that, for
Aristotle, any kind of manual labour completely disqualifies someone from
substantive political participation, and that the essence of citizenship lies in such
a participation. In chapter 3, indeed, the philosopher says that «there are certain
things one must learn (ta modedpota) and be trained in (tag padnoeg) with a
view to the conduct of leisure (mpog v €v T} daywyf oyoAnv), and that these

objects of training and instruction exist for their own sake, while the things in

which one is trained and instructed with a view to the work (wpog¢ tnv doyoiiov)
are there a matter of necessity (dvaykaioc) and to serve other ends» (Pol. 8.3,
1338 a 9 ff))'°.

Therefore, it seems likely that ta peritta (i.e. the extraordinary things) refer to

activities typical of noble leisure, which exist for their own sake, and that music
may be included among them. Again, in chapter 3, we are told that «people in
earlier times prescribed music as part of education not as being a necessity (ovy
¢ avaykaiov), since it is no such thing, nor as being practically useful (006" ®g
ypnoov), in the way that writing is useful in business, in the management of
the household, in learning, and in many affairs of the state [...] only the conduct
of our leisure (v €v 11 o)0A1 daywynv) is left; and they themselves make it
plain that it was for this purpose that they introduced it, since they included it —
that is, the music— in the way of life that they thought proper to free men (t®v

ErevBépav)» (Pol. 8.3, 1338 a 13 ff)).

From what has been said up to now, it follows that the three ends of music (which may
be interpreted as realizing the three categories of educational contents, that are: useful,
virtuous and extraordinary things) are not mutually exclusive from each other, but
depend on the social class to which a particular kind of music is addressed.

Indeed, if we proceed in the reading of the text, we realize that, very soon in chapter 2,
Aristotle replaces this division into three items by another division, that of liberal (t@®v

te élevbepinv Epywv) and illiberal (tdv dvelevBepinv):
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It is therefore not difficult to see that the young must be taught those useful arts
that are indispensably necessary; but it is clear that they should not be taught all
the useful arts, those pursuits that are liberal being kept distinct from those that
are illiberal, and that they must participate in such among the useful arts as will
not reflllder the person who participates in them vulgar (Bavavcov) (Pol. 8.2, 1337b
4 1) .

On the basis of the distinction between activities that are free (that is, befitting a free
man) and activities that are unfree (that is, befitting a non-free man), Aristotle denies
that the free young should learn anything, whether useful or necessary, that is vulgarly
mechanical (banauson), since such a thing would render their bodies'” (as well as their

souls and minds)"® useless for the deeds of virtue:

A task and also an art or a science must be deemed vulgar (Bdvovoov) if it renders
the body or soul or mind of free men useless for the employments and actions of
virtue. Hence we entitle vulgar (Bavadcovg) all such arts as deteriorate the
condition of the body, and also the industries that earn wages; for they make the
mind preoccupied and degraded (Pol. 8.2, 1337b 9 ff))'.

Hence virtue may be developed only within leisure (scholé): «to seek for utility
everywhere is entirely unsuited to men that are great-souled (peyodoyvyoig) and free
(éhevdepiowc)» (Pol. 8.3, 1338b 2 £)"°.

It seems evident, then, that the most important contents of education should be neither

necessary nor useful, but ‘liberal’, and that music is a perfect example of such a liberal
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activity: «It is clear therefore that there is a form of education in which boys should be
trained not because it is useful or necessary but as being liberal and noble (éAev0éprov
ko kodjv)» (Pol. 8.3, 1338a 31 ff.)'®. This is the reason why «people in earlier times
prescribed music as part of education» (510 Kai TV HOVGIKTV 01 TPOTEPOV €ic TOUdEioV
gratav)'’, being it useful «for the conduct of our leisure» (Tpdg TV €V Tij GXOAR
Stayoynv)'®.

In Aristotle’s ideal state, the most important fulfillment of music education is
therefore circumscribed to free men, according to the ancient aristocratic model (see the
Homeric examples from the Odyssey quoted in Book 8, chapter 3, 1338a 24 ff., where
music is described in its place at the relaxation of a banquet). Through learning and
habituation —the two ways by means of which, we will see, it is possible to be
trained— free men may develop their virtues and, once they have become virtuous, they
are able to serve the common interests of the polis

In this respect, Aristotle’s adherence to the aristocratic ideology of the classical period
is clearly expressed. But, though dismissing lower class workers as vulgar, nevertheless
the philosopher takes into account the need for their presence in the state (even if he
does not recognize them as citizens)'”, and he consequently admits the necessity to have
specific forms of melodies useful for them too, so that they may enjoy the third benefit
that music is able to furnish: the «amusement for the sake of relaxation and relief from
tension» (Pol. 8.7, 1341b 40 f.: tpitov 6& TpoOg SaywynV Tpog dvesiv Te Kol TPOG TNV
g cvvToviog AvaTavoy).

The Aristotelian classification of the three goals of music (or even four, if we add
catharsis, as the author will do in chapter 6) is, hence, strictly linked to the socio-
political picture the author gives of the polis This polis, far from being ‘ideal’ in a
Platonic sense, refers to a community which may be identified with (or which closely

resembles) the democratic Athens of the Classical period. As other scholars have

' Hv ovy Mg xpnoiuny Tadevtéoy TovS VIic 00 (G dvaykaioy GAL dc ELevBEPLOV Kol KAV, Qovepdy
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'8 Pol. 8.3, 1338a 22.

' The exclusion of all non-leisured individuals from real, meaningful citizenship is a point on which both
Aristotle and the Plato of the Rgpublic absolutely agree (cf. T.. Samaras, Aristotle’s Politics: the city of
book seven and the question of ideology, «CQ» 57 (2007), pp. 77-89).



already pointed out”, in Book 8 Aristotle seems to consciously allude to the language of
Pericles’ famous Funeral Oration reported by Thucydides in his History of the
Peloponnesian War (2.35 ff.). This speech, probably delivered by the statesman
Pericles at the end of the first year of the war, turns out to be a glorification of Athens’
achievements by the famous popular leader. In such a talk, the insistence on the social
relevance of the civic festivities (heortai) and the rest (anapausis) that working people
need from everyday toil well reflects the growing importance of socio-cultural
phenomena which were deeply rooted in late fifth (and, then, fourth) century Athens: a
higher and higher level of artistic professionalism and an increasing pursuit of the
spectacular in music contests and performances, all elements dominated by the

audience’s expectations (a phenomenon called by Plato ‘theatrocracy’)ZI.

And we have not forgotten to provide for our weary spirits many relaxations from
toil; we have regular games and sacrifices throughout the year; our homes are
beautiful and elegant; and the delight which we daily feel in all these things helps
to banish melancholy. Because of the greatness of our city the fruits of the whole
earth flow in upon us; so that we enjoy the goods of other countries as freely as of
our own (Thuc. Hist. 2.38.1)*.

It appears evident, then, how much the last two books of the Politics are embedded
within Aristotelian political thought, in turn influenced to a great extent by the social
and political events occurring during the Classical period. Just at the beginning of Book
8 of the Politics in fact, Aristotle had claimed that, though education has to be

opportunely inspired by fundamental principles (since it aims at providing a guarantee

' D. Musti, La funzione della musica nel libro VIII della Politica di Aristotele, in D. Restani (cur.),
Etnomusicologia storica del mondo antico, Ravenna 2006, pp. 43—61.
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education, but also only practised exercises not of that sort until they are able to enjoy beautiful tunes and
rhythms, and not merely the charm common to all music, which even some lower animals enjoy, as well
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for the stability of the state), it has to adapt to the existing kind of constitution: it has to

be ‘democratic’ in a democratic state, ‘aristocratic’ in an aristocratic state, and so on:

education ought to be adapted to the particular form of constitution, since the
particular character belonging to each constitution both guards the constitution
generally and originally establishes it—for instance the democratic spirit promotes
democracy and the oligarchic spirit oligarchy; and the best spirit always causes a
better constitution (Pol. 8.1, 1337a 14 ff)*.

If Aristotle ever wrote a more technical treatise on music (the Peri mousikeés mentioned
by Diogenes Laertius), this cannot —I believe— be identified with the last book of the

Politics, whose contents are, as I hope I have demonstrated, strictly ‘political’.

The manner of education in Aristotle’s ideal city: training and instruction

The next important issue discussed by Aristotle in order to complete his general picture
of education is related to the ‘way’ in which education works to instil virtues in the
citizens: «consideration must be given to the question [...] what is the proper way to be

educated (g ypn mordevesbar)» (Pol. 8.2, 1337a 34 £.).

As I have said yesterday, in Book 7 Aristotle had already described the ways through
which a citizen may become virtuous: «there are admittedly three things by which men
are made good and virtuous (&yafoi ye kai cmovdaiot), and these three things are nature
(pvo1c), habit (800¢) and reason (Adyoc)» (Pol. 7.13, 1332a 38 ff.). Nature is inborn, and
is also a necessary — but not sufficient — condition for virtue: hence education need to
perfect what is only potentially provided by nature, and can do it both through habits
and through reason.

On the basis that it will be the same education (rmowdeia) and habits (0n) that make a
man good and capable as a citizen (since the virtue of a man and that of a citizen in the
best state must of necessity be the same)**, Aristotle wishes now to resolve the question

whether habits or reason are more to be aimed at, in the process of instilling virtues, and

in which order these two devices must be employed by educators: «it remains to
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consider whether men ought to be educated first by means of the reason or by the
habits/t Adym mpdTepov § toig E0eotvy (Pol. 7.15, 1334b 8 £)%.

Habituation should necessarily come into play during this learning process, as is
clearly stated by the philosopher also in the Nicomachean Ethics Here the notion of

£00g is identified as the condition through which a man may acquire ethical virtue:

Now virtue also is differentiated in correspondence with this division of the soul.
Some forms of virtue are called intellectual virtues (tdg pév davontikag), others
moral virtues (tag 6¢& NOucdc): wisdom (coeiav) or intelligence (cvveoctv) and
prudence (@povnoiv) are intellectual, liberality (éAevBeprotnta) and temperance
(coppocvvnv) are moral virtues. [...] Virtue being, as we have seen, of two kinds,
intellectual and moral, intellectual virtue is for the most part both produced and
increased by instruction (€x dwbackarioc), and therefore requires experience and
time; whereas moral or ethical virtue is the product of habit (££ £€6ovc), and has
indeed derived its name, with a slight variation of form, from that word [..] The
virtues therefore are engendered in us neither by nature nor yet in violation of
nature; nature gives us the capacity to receive them, and this capacity is brought to
maturity by habit (tekelovpévorg d1ir Tod E0ovc) (Eth. Nic. 1.13, 1103a 3 ff.)*.

On Aristotle’s view, education is for the sake of developing virtues, both moral and
intellectual. Habituation is the principal mode of education for moral virtues, while
instruction is the mode for intellectual virtues, even if the two are bound up together
(Pol. 7.15, 1134b 9 ft.: «for between reason and habit the most perfect harmony ought
to exist, as it is possible both for the reason to have missed the highest principle and for
men to have been as wrongly trained through the habits»)*’.

Very soon at the beginning of Book 8, Aristotle says that «in regard to all the faculties

and crafts certain forms of preliminary education (mpomodevecBat) and training

(npoeBiCecsBan) in their various operations are necessary, so that manifestly this is also

requisite in regard to the actions of virtue» (Pol. 8.1, 1337a.18 ff.)*®. After having
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10

assimilated the ethical virtue thanks to habituation, a virtuous man feels then ‘pleasure’

in acting virtuously:

An index (onueiov) of our dispositions is afforded by the pleasure (méovnv) or
pain (Mmnv) that accompanies our actions. A man is temperate (co@pwv) if he
abstains from bodily pleasures and finds this abstinence itself enjoyable (a0t®
To0T® Yaipwv), profligate if he feels it irksome; he is brave (dvdpeiog) if he faces
danger with pleasure (yaipwv) or at all events without pain, coward (d€1A\d¢) if he
does so with pain. In fact pleasures and pains are the things with which moral
virtue is concerned. For pleasure causes us to do base actions and pain cause us to
abstain from doing noble actions. Hence the importance, as Plato points out, of
having been definitely trained from childhood to like (yaipewv) and dislike
(Mzeicbon) the proper things; this is what good education (0pO1 maideio)) means
(Eth. Nic. 2.2, 1104b 3 £.)%.

This passage of the Nicomachean Ethics explains the mechanism which underpins the
effectiveness of education. It consists in ‘habituating’ young people to experience
pleasure in the things that they are not yet capable of judging rationally, and whose

value they cannot yet understand on their own:

The virtues on the other hand we acquire by first having actually practised them,
just as we do the arts [...] This truth is attested by the experience of states:
lawgivers make the citizens good by training them in habits of right action (oi yap
vopoBétar tovg moiitog €0iCovteg molodowy ayabovg, »—this is the aim of all
legislation, and if it fails to do this it is a failure; this is what distinguishes a good
form of constitution from a bad one (Eth. Nic. 2.2, 1103a 31 ff.)*.

As Aristotle clearly states at the end of Book 8, chapter 3 of the Politics the training of
habits comes first (by order of precedence, not of importance): «it is plain that education
by habit must come before education by reasony» (Pol. 8.3, 1338b 4 ff.: 6¢ pavepov 10

npéTepov 10i¢ E0so1v i T Aoy mondsvTtéov stvan).

already defined the proper natural character of those who are to be menable (e0yelpdToVg) to the hand of
the legislator; what now remains is the task of education, for men learn some things by practice, others by
precept (t¢ pev yoap_£01lopevot pavOavovot ta 6 aKovovTeES)»

Inueiov 8¢ Oel moieioBot t@v Eewv v Emywopévny ndoviy fi AOmmv 1oic pyolg” 0 eV yap

AmEYOUEVOG TAV COUOTIKDY OOV Kol adT®d ToVT® Yoipv cdepav, 0 8" dyxdouevog ko acTog, Kol O
pev Hmopévev T deva Kol yaip@v 1 Ui AvmoOpevog ye avopelog, 0 6& AVTOVUEVOG SEINOG. TTEPL 1)OOVAG
yop Koi Amag gotiv 1) N0k dpetn- Sl uev yap v 1doviy o eodlo tpdrropev, did 8¢ Ty AOTNV @V
KoA®V ameydueda. 310 dei nybai nog ev0V¢ &k véwv dg 6 MAdtov enotv_dote yaipewv te kai Avmeica
oic S&i 1 yap 6pOn maundeia abitn €otiv.
0 tac 8 apetdg hopPhvopsy Evepynoavteg mpotepov, (Gomep Kai Eml TV GAAOV TeRvdv: & yap el
pabdévtog molelv, tadta Tolodvteg LavOavopey [...] papTupel 68 Kol TO YIVOUEVOV €V TOIG TOAECY" Ol Yap
vouoBétar Tovg moitog £0iovteg molobowv dyabodc kol TO pev PovAnuo Tavtog vouobiétov todt” €oTiv,
6001 8¢ un €0 adTd ToLDOV GpapTavoLsLY, Kol Stapépet TovTm molteio ToMTELOG Gryadn GoANG.
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Moreover, as explicitly claimed in the passage of the Ethics quoted above, the
necessity of training the character from childhood so that he enjoys (yaipewv) ‘good’
feelings and characters and dislike (AvmeicOot) bad ones is something about which
Aristotle agrees with Plato. In Book 2 of his Laws, Plato had clearly emphasized the
importance of disciplining ‘pleasure’ and ‘pain’, the first sensations felt by human
beings. In fact, these sensations may act as a vehicle to ‘goodness’ and ‘badness’ of the

soul:

What I state is this, that in children the first childish sensations are pleasure and
pain (Mdovnv kai AVmnv), and that it is in these first that goodness and badness
(&petn xoi koxio) come to the soul; [...] I term, then, the goodness that first
comes to children ‘education’ (maideia). When pleasure and love, and pain and
hatred, spring up rightly in the souls of those who are unable as yet to grasp a
rational account; and when, after grasping the rational account, they consent
thereunto through having been rightly trained (0p8®¢ €i8icOat) in fitting practices:
this consent, viewed as a whole, is goodness (épetn), while the part of it that is
rightly trained in respect of pleasures and pains, so as to hate what ought to be
hated, right from the beginning up to the very end, and to love what ought to be
loved, if you were to mark this part off in your definition and call it ‘education’,
you would be giving it, in my opinion, its right name (Plato Leg. 653a—)’'

The terminological and conceptual similarities between the two positions are plainly
evident: pleasure is the best way to attract children towards virtues, though it cannot be
an aim, but only a means. Compare this passage with the Aristotelian remarks at Pol.

8.5, 1339b20 ff.:

but we all pronounce music to be one of the pleasantest things, whether
instrumental or instrumental and vocal music together [...] But it has come about
that men make amusements an end [...] yet the nature of music is more
honourable than corresponds with the employment of it mentioned, and it is
proper not only to participate in the common pleasure that springs from it, which
is perceptible to everybody (for the pleasure contained in music is of a natural
kind, owing to which the use of it is dear to those of all ages and character), but to
see if its influence reaches also in a manner to the character and to the soul*”.

31 Aéyo toivov TdV Toidov Toduciv glvon TpdV aicOnoty H8oviyy kol Admmv, Kod &v ol apeti) yoxd Kai
Kakio Topaylyvetor TpdTov [...] mondeiov 81 Aéym TV Topaytyvouévny TP@TOV ToUGiv ApETAV: H100VT) O
Kol @UMo kol AVTN kol picog av OpBdS &v wuydig €yylyvovtal pimo duvapévov Ady® Aappavery,
AaPOVTOV 6€ TOV AMOYOV, GUUPOVNCWOGL T) AOY® 0pB&s €iBicBot VO T@V TpoonKoVTOV 0DV, adtn 60 1
CULE®VIO COUTAGO PEV APeT], TO O¢ mepi Tag Ndovag Kol Avmag teBpaupévov avtilg 0pBdg GoTe HoETV
L&V @ yp1| LICETV €00VG €& apyTig HéExPL TELOVG, OTEPYELY OE O YPT| OTEPYELY, TOVT OTO AMOTEUMV TH AOYQ®
Kou TOISEIOY TPOSAYOPEVMV, KATA YE THY EUTV 0pbdg Gv Tpocayopedols.

? i 8& povokiy mhveg elval gapey TdV 1dicTav. Kol wi Ay odoay kai petd pekmdiog [...] copBépnie
8¢ tolg avbpodmolg moteicBor tag moudig téhog [...] Tyuwtépo §° ovthc 1 evolg éotiv 1§ KoTO TNV
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According to both philosophers, education by habit (having effect on the irrational part
of human soul, that is, on what Aristotle calls e'thos)33 must be employed before
education by reason®*, «because passion (Bupoc) and will (Bovinoic), and also appetite
(¢mBopia), exist in children even as soon as they are born, but it is the nature of
reasoning and intelligence (0 6& Aoyiopoc kKai 6 vodg) to arise in them as they grow
older» (Pol. 7.15, 1334b 22 ff.)*.

Besides that, we may find other correspondences between the two philosophers,
especially at a political level. By contrast with the Rgpublic, Plato in the Laws had
restricted the status of ‘citizens’ to those people whose aim was the pursuit and
cultivation of the virtues, therefore excluding not only slaves and foreigners, but
also the lower classes mentioned in his earlier dialogue, such as the producers and the
guardians: exactly the same procedure adopted by Aristotle with the banausoi in his
polis The previous hierarchical class society had, thus, appeared replaced with a more
egalitarian (but more circumscribed) structure, whose stability depended on the
cohesion of the civic body, which should have been the subject of a ‘correct’” education
(Leg. 653a: v opOnv madeiav, cf. Eth. Nic. 2.2, 1104b 13: «this is what ép6n moudeio
meansy).

As Prof. Poehlmann will better explain in the following lectures, scholars have
repeatedly tried to integrate Book 8 of the Politics into the first period of Aristotle in
Athens, when he was a pupil of the Platonic Academy, on the basis of terminological
and conceptual similarities between them. These first chapters of Book 8 —opportunely
integrated with the ethical theory displayed in the Nicomachean Ethics— seem, then, to
be fully consistent with this hypothesis.

Let’s now conclude our reading of the first section of Book 8 by considering the more
specific information Aristotle gives us on the four subjects of education more common

in the polis. Finally, we will comment on his remarks concerning music’ goals again.

gipnuévny ypeiov_ kai S&i un povov tiic kowdg Noviic petéysy an’ ovtiic, fig &xovot mavteg oicOnoy
(&xel yap M povoikn tv” Hidoviv UKV, 010 mhcag NAKiong kol ndow ffsotv 1 ypfiolg avtilg €oTL
TPOGPIAC), GAL" Opdiv €1 ) kad Tpdg O MO0 GuVTEivEL KOl TPOC THY Yuymv.

33 Arist. Pol. 8.2, 1337a 39.

*Cf. Pol. 8.3, 1338b 4 ff.

3 pavepdv 8¢ kol todtor Bupdg yap kai Povinoic, &t 8¢ mbupio, Kol yevopévols eDOUC DIAPYEL TOTC
maidiolg, 0 8¢ Aoylopog Kol 0 vodg mpoiodotv gyyiyvesbot TEQukey.
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The four subjects of education: music and leisure time

During his observations on the contents of education and the forms it takes, Aristotle
more explicitly enters into the details of the subjects usually taught in existing

educational practice:

The branches of study at present established fall into both classes, as was said
before. There are perhaps four customary subjects of education, reading and
writing (ypéupata), gymnastics (yopvootikiyv), music (povoiknyv), and fourth,
with some people, drawing (ypawnv); reading and writing and drawing being
taught as being useful for the purposes of life and very serviceable, and
gymnastics as contributing to manly courage; but as to music, here one might
raise a question [...] (Pol. 8.3, 1337b 22 ff.)*®.

Aristotle explains that some of these subjects (grammata and graphike) fall into the

category of the useful (Tv pev YpopUATIKIV KOl YPAPIKNV O ¥PNGiUove Ttpdg toV Biov

oboag kai molvyprotovg). Gymnastike is valued for its contribution to one of the

virtues, andreia (v 8¢ YUUvaoTIKN)V ¢ cuvieivovoav mpog avdpeiov). But there are
uncertainties about music, whose role in education is puzzling, hence most people opt
for pleasure as its purpose (Trv 6& HOVGIKNV 10N STOPNCELEY AV TIC. VOV HEV YOp OG
Nnoovi|g xaptv ol mieiotol petéyovoty avtig). Aristotle, however, counters that music
was introduced at the beginning with a view to noble leisure, which turns out to be the

end of best life:

[...] as to music, here one might raise a question. For at present most people take
part in it for the sake of pleasure; but those, who originally included it in
education did so because, as has often been said, nature itself seeks to be able not
only to engage rightly in business but also to occupy leisure nobly (cyorélew [...]
KkaA®g); for —to speak about it yet again— this is the first principle of all things.
For if although both business and leisure are necessary, yet leisure is more
desirable and more fully an end than business, we must inquire what is the proper
occupation of leisure (Pol. 8.3, 1337b 27 ff.)*’.

36 ¢ v . ~ , , 0 4 . . ; Loz \
ol pév ovv xotafefAnuévorl viv pobnoelg, kabdmep EAExON mpotepov, Emappotepilovov €ott 6

Té€TTOpo _oyedov 0 moudevew gidboct  ypauuoto kKoi YUUVOOTIKNV KOl HOUGIKNV_ Kol TETopTov €viol
YROUQIKNYV_ TNV HEV YPOUUATIKTY KOl YPOQIKNV OG XPNCIHovs Tpog oV Biov 0boag Kol ToAvyp1otovg, TV
O€ YOUVOGTIKTV (G GuVTEivoLoaV TPOG Avipeioy: TNV O€ LOVGIKTV 1101 dLamopNoELEY GV TIC.

T v 8¢ povotkv 81 Stamoproetey &v Tic. VOV pév yap d¢ 1doviic xapw oi mheloTol petéxovoty adTiic
ol & €& apyfic &ragav &v mar deig S TO TV EVoW avTiV (ntelv, Omep moAAdKIG €lpn To, pr povov
AcyoLelv 0pODG aALG Kkl oyordlew dvvachar KOADG. avtn yap Gpyn Thviev pia: kol T einopey tepi
aOTiC. €1 0" Gue® pev 8el, pdliov 8¢ aipetov 10 oyoralew tig doyoiag Kai téhog, {ntntéov O T1 del
mo100vTOG GYoAdLEY.
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In Book 7, Aristotle had split life as a whole into business and leisure (doyorio kol
oyoAn), war and peace (mOAepog kai €iprvn), and had stated that some of our actions are
aimed at things necessary and useful (évayxoio kai yprioiua), others at things noble
(karé)*®. For him, leisure and peace are the ends of a good life, and activities which are
necessary and useful have to be pursued only for the purpose of noble things. Therefore

the statesman has to educate citizens to employ leisure on their best:

it is the duty of the lawgiver rather to study how he may frame his legislation both
with regard to warfare and in other departments for the object of leisure (tod
oyordlev) and of peace (tfig €iprvng). Most military states remain safe while at
war but perish when they have won their empire; in peace-time they lose their
keen temper, like iron. The lawgiver is to blame, because he did not educate them
to be able to employ leisure (Pol. 7.14, 1334a 2 ff.)*.

Within the four disciplines mentioned by the philosopher, music is clearly the only one
suitable to leisure: «there is a form of education in which boys should be trained not
because it is useful or necessary but as being liberal and noble (éAevBéprov kai KaAv);
though whether there is one such subject of education or several, —Aristotle
continues— and what these are and how they are to be pursued, must be discussed
later» (Pol. 8.3, 1338a 30 ff.)*.

The insistence on the need to define leisure’s activities and to include music among
them has, then, the purpose of orienting and contextualizing the hedonistic side of music
within the boundaries of a not-for-profit activity (see, for instance, the concerns we may
read at chapter 6 on the inappropriateness, for free citizens, of developing professional
musical abilities). Again it seems evident that, for Aristotle, the most important interest
is to safeguard the privileges of upper class, the only social class who can afford leisure.

More technical details on musical structures and instruments and on their suitability to
different contexts of social Greek life will, of course, be given in the other chapters of

Book 8, on which we will hear further comments during the next days of this seminar.

* Pol. 7.14, 1333a 30 ff.: dujpntar 8¢ koi mdc 6 Plog eic doyoriov kol ooy kol eic moAepov kai
glpnvnyv, Kol OV TPoKTAV Ta PEV [lg Ta] dvaykaio kol yprioya ta 8¢ [€ig Ta] KaAd.

3% 61 8¢ Sl OV vopoBéty pdAlov omovdaley Smmg kol TV Tept T ToAepkd Kod THV EAANY vopoBesiov
00 oyohdlewv &vekev TAEN Kol THG €pvNG, LOPTLPET TG Yryvopeva Tolg AdYolS. ol yap mAEloTAL TMV
TOOVT®V TOAE®V TOAELODGOL HEV o@lovTal, KatakTnodueval 8¢ TV apynyv amoéAAvvTat. TV yap Paenv
avidow, domep 0 oidnpog, eipnvny dyov Tec. aitiog 6 6 vopoBétng od Tadedoag dvhvachar oyoAalety.
811 pév totvuy Eott maudeia Tig fiv ody d¢ xpnoiuny ToudsvTéov Todg viglc 008" MC dvaykaiay GAL GG
EhevBéprov kai KaAnv, goavepdy dotty moTepOV 8¢ pio TOV ApOudv §| mieiove, kol tiveg odTon Kol TdG,
Dotepov Aektéov mepl avT@®V.
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Before concluding, however, I would like just to add some information on the reception

of the Aristotelian treatise, especially as far as its musical section is concerned.

The reception of Politics, Book 8

In opposition to what has happened to other Aristotelian writings, the Politics was not a
great success in late antiquity: the political model it was offering was too old since, at
the end of the fourth century BC, the polis had already disappeared. Consequently we
have no ancient commentaries on this text and also its manuscript tradition is quite late.
In fact, of the approximately thirty manuscripts which are known nowadays, only one
may be dated back to the XIV century, while the others are more recent, certainly all
subsequent to the first Latin translation of the treatise. It is only, in fact, in the mid-
thirteenth century (1260) that William of Moerbeke, a prolific medieval translator of
philosophical, medical, and scientific texts from Greek into Latin, completed his Latin
translation of this Aristotelian text.

At the beginning of the Renaissance, however, a new attention to political and ethical
themes revitalized the humanists’ interest in works like the Politics, the Nicomachean
Ethics and the pseudo-aristotelian Economics at that moment conceived as useful
guides to practical life*". An influential promoter of this small revolution was the
Florentine humanist Leonardo Bruni, who translated these three Aristotelian writings
directly from the original Greek texts (1417: Nicomachean Ethics; 1420: Economics,
1438: Politics) and was he himself author of political treatises inspired by the
Aristotelian model (1439: Qulla costituzione dei fiorentini). In such a period and cultural
context, the content of the Politics (concerned with the civitas and the res publica) was
perceived as the most useful for the aristocratic citizens since, at that time, the
humanists had established themselves as the educators of upper classes in Italian city-
states.

After these new translations, numerous commentaries were written on ethical and

political Aristotelian writings, for instance by Donato Acciaiuoli (who dedicated his

*1'G. Besso, B. Guagliumi, F. Pezzoli, La riscoperta della « Politica » di Aristotele nell'ltalia di eta
umanistico-rinascimentale tra interpretazione filologico-letteraria e filosofico-politica, ¢Quaderni del |
[Dipartimento di filologia A. Rostagn» n.s. 7 (2008), pp. 147-164.
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commentary on the Politicsto the Duke of Urbino, Federico da Montefeltro, in 1474)42.
It is, finally, worth mentioning the completion of the treatise by the Italian professor
Ciriaco Strozzi, in 1562: he composed a two-volume supplement to Aristotle’s eight
books of the Politics (dedicating it to Cosimo de’ Medici), written in Greek
and translated into Latin, in which he treated military, religious and civic powers, giving
many historic examples of them.

As far as Book 8 is concerned®, at the beginning of the Renaissance Aristotelian
thought on music education (as well as on efficacy of music on the human soul) was
reflected in the first attempts to institutionalize music teaching. In his De regimine
principum'™ (a treatise dedicated to the education of the future King of France, Philip
the Fair), Aegidius Romanus illustrated a program of music teaching for the Prince
which was based just on the Aristotelian model (maybe it is not a coincidence that the
first pieces of evidence on a singing school at the French court chapel go back just to
this time). Moreover, Bruni’s translation certainly exerted a great influence on Pope
Eugene IV in his plan of establishing, between 1435 and 1442, the cathedral schools of
chant and grammar in many Italian cities: Torino, Bologna, Firenze, Treviso, Padova,
Urbino, Verona. In this respect, Book 8 of the Politicsmay be considered the theoretical

foundation of music patronage developed between XIII and XIV century.

To conclude: if the paideutic program displayed by Aristotle was projected back
towards the past, still focusing on the polis model, the impulse it gave centuries later to
the European moulding of modern music teaching was conspicuous and innovative
(although music will enter public education only in the XIX century)®. The relationship
between music education and society, however, and the link that had historically
connected aesthetics with social needs —so deep in the Aristotelian thought— were

progressively broken after him and replaced by other, different models.

> Even if such a book was printed only much later: In Aristotelis libros octos Politicorum commentarii,
Venezia 1566.

 F.A. Gallo, L'ottavo libro della « Politica » di Aristotele: il testo e le traduzioni. Indagine preliminare
sulle fonti (X111-XV secolo), {Schede Med]evali» 24-25 (1998), pp. 118-126.

* Roma 1607.

* Individual music instruction, instead, has traditions of practice which began to be formalized only in
the nineteenth-century, with the advent of conservatoire teaching.
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